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SUMMARY 

Of  all  the  language  arts,  are  those  most  often  used  on  a  daily  basis  at  home, 
school  and  work  or  in  the  community.  Skill  in  speaking  is  universally  recognized  as  a 
primary  indicator  of  a  person’s  knowledge,  skill  and  credibility.  In  person,  by  phone 
or  through  video,  good  listening  and  speaking  skills  are  essential  to  sending,  recei¬ 
ving  and  understanding  messages.  To  understand  messages  spoken  by  others,  stu¬ 
dents  must  be  able  to  listen  carefully,  using  specific  techniques  to  clarify  what  they 
have  heard.  For  speaking  properly  and  making  messages  understood,  grammar,  sen¬ 
tence  structure,  tone,  expression  and  emphasis  must  be  part  of  students’  repertoires. 

If  you  plan  your  outline,  your  list  of  main  points  may  be  all  you  need.  Even  so, 
you  will  find  it  helpful  to  arrange  them  according  to  their  order  of  importance.  Which 
idea  or  ideas  will  you  use  in  the  main  part  of  your  discussion?  Which  will  you  use  at 
the  end?  As  a  minimum,  write  down  your  main  points  in  some  kind  of  orderly  arran¬ 
gement  before  you  begin  to  write. 

For  longer  papers  and  reports,  you  will  find  a  detailed  outline  is  usually  a  better 
aid  in  organizing  your  material.  Even  though  developing  the  outline  can  be  a  difficult 
process,  it  forces  you  to  align  your  main  and  supporting  ideas  in  logical  order  before 
you  begin  writing.  Otherwise,  distractions  of  all  kinds  can  confuse  you  and  make  yo¬ 
ur  writing  job  much  more  difficult  than  it  should. 

It  is  not  necessary  to  be  overly  concerned  with  form  in  outlining.  Use  any  form 
that  works!  Although  most  writing  texts  lay  out  elaborate  formats  for  topic  and  sen¬ 
tence  outlines,  your  purpose  in  planning  is  to  arrange  main  and  supporting  ideas  in  a 
visible  framework  that  permits  you  to  see  and  test  your  logic  on  paper.  Then,  if  some 
ideas  do  not  fit  together  or  flow  naturally,  you  can  rearrange  them  before  you  get  un¬ 
der  way  with  your  big  job.  There  are  no  “absolutes”  for  organizing;  every  teacher  has 
his  or  her  own  mental  approach  to  the  task. 
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Some  students  become  disheartened  when  they  cannot  understand  the  material 
on  the  ‘book  list’.  This  may  be  because  you  are  still  grappling  at  an  early  stage  of  un- 
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derstanding,  both  of  the  new  concepts  and  the  new  terminology.  Some  books  are, 
therefore,  at  too  high  a  level  at  this  stage  and  are  more  like  reading  a  second  langua¬ 
ge  where  you  have  to  look  up  all  the  new  terminology  to  help  you  link  the  vocabu¬ 
lary  with  the  meaning!  If  this  applies  to  you,  you  should  begin  with  a  text  which  gi¬ 
ves  you  more  help  and  briefer,  more  broad-stroke,  explanations.  However,  there  may 
be  some  excellent  ‘A’  level  text  books  which  serve  this  purpose  as  a  bridge  to  explo¬ 
ring  more  complex  journal  articles,  for  example.  It  is  important  that  you  seek  advice 
from  your  departments,  tutors,  post-graduate  students  about  what  is  available. 

It  is  an  activity  which  is  appropriate  when  there  is  not  time  to  read  something 
carefully  or  when  trying  to  decide  if  careful  reading  is  merited.  Since  we  assume  that 
students  skim  in  their  own  languages,  we  see  our  task  as  helping  them  to  transfer  this 
skill  to  English.  Although  tips  such  as  “Take  advantage  of  chapter  titles  and  subhea¬ 
dings,”  “Read  first  and  last  sentences  in  the  paragraphs,”  and  “Let  your  eyes  travel 
quickly,  catching  adjectives  and  adverbs”  are  useful,  the  only  way  to  improve  this 
skill  is  to  be  forced  to  read  more  and  more  rapidly  and  to  formulate  appropriate  ques¬ 
tions  before  beginning.  At  first  we  must  provide  the  skimming  questions  and  coach 
students  through  passages;  later  students  are  expected  to  form  appropriate  questions 
and  predictions  and  to  push  themselves  to  read  quickly[2,34].  As  in  some  materials 
in  planning  format,  students  gradually  become  less  dependent  on  our  cues  until  they 
become  self-sufficient.  It  is  important  to  use  selections  in  teaching  materials  (that  is, 
those  containing  specific  information)  and  selections  which  are  commonly  scanned 
in  “real  life”:  for  example,  the  sports  page,  menus,  classified  ads,  and  telephone  bo¬ 
oks.  Reading  for  thorough  comprehension  is  reading  in  order  to  master  the  total  mes¬ 
sage  of  the  writer,  both  main  points  and  supporting  details.  It  is  that  stage  of  unders¬ 
tanding  at  which  the  reader  is  able  to  paraphrase  the  author’s  ideas  but  has  not  yet 
made  a  critical  evaluation  of  those  ideas.  This  type  of  teaching  materials  is  the  pri¬ 
mary  concern  of  most  reading  classes.  In  fact,  the  most  common  weakness  of  reading 
courses  is  that  this  style  of  reading — the  careful  word-by-word  approach — is  practi¬ 
ced  exclusively,  without  recognition  of  the  fact  that  it  is  not  necessary  for  some  tasks 
and  insufficient  for  others.  Of  course,  holding  students  accountable  for  what  they  ha¬ 
ve  read  is  valid.  However,  when  developing  thorough  comprehension  questions,  a 
number  of  pitfalls  should  be  avoided.  We  must  make  sure  the  questions  reflect  the 
focus  and  direction  of  a  passage  and  that  the  information  demanded  by  a  question  is 
accessible  to  the  students  during  a  careful  reading.  A  good  rule  of  thumb  to  follow 
when  developing  exercises  is  to  read  the  passage  and  construct  initial  questions  on 
the  major  points  without  looking  back  to  the  selection;  we  can  hardly  expect  students 
to  retain  more  after  one  reading  than  we  have.  Certain  materials  (such  as  research  ar¬ 
ticles  or  textbooks)  require  careful  reading  and  study,  and  we  should  expose  students 
to  a  number  of  such  activities[l ,23] .  We  do  so,  however,  only  after  we  are  confident 
that  they  understand  the  situations  in  which  such  study  is  warranted.  Finally,  critical 
reading  requires  us  to  push  our  students  beyond  the  “thorough  comprehension”  stage 
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of  reading,  to  encourage  them  to  react  to  readings  with  the  same  critical  judgment 
they  probably  exercise  when  reading  in  their  native  languages.  This  critical  approach 
ability  in  planning  format  is  often  suspended  when  students  undertake  tasks  in  a  se¬ 
cond  language,  perhaps  because  they  feel  a  great  sense  of  accomplishment  merely  at 
having  deciphered  the  author’s  message.  In  order  to  build  critical  reading  skills,  we 
need  to  find  readings  which  argue  a  point  of  view  or  which  presume  certain  attitudes 
on  the  part  of  the  readers.  Examples  of  critical  reading  questions  are:  “For  what  pur¬ 
pose  and  for  what  audience  is  this  intended?”  “What  knowledge  and  attitudes  does 
the  author  presume  of  the  audience?”  “Are  you  convinced  by  the  evidence  presented 
by  the  author  to  support  the  claims  made?”  “Does  your  own  experience  support  the 
conclusions  reached  by  the  author?”  and  “Do  you  share  the  author’s  point  of  view?” 
Such  questions  open  up  for  students  a  completely  new  perspective  of  the  selection, 
and  lead  to  discussion  in  which  they  must  use  vocabulary  and  information  from  the 
passage  to  support  their  opinions.  Many  ESL  reading  texts,  for  example,  are  guilty  of 
hindering  students’  critical  reading  skills  by  taking  the  author’s  credentials  for  gran¬ 
ted,  by  not  asking  students  to  critically  evaluate  the  issues. 
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V.  Mohorrsmova 

Ingilis  dili  dorsbrinin  planla§dirilmasinda  tadris  materiallarindan 
istifadonin  metodikasi 
Xiilaso 

Xarici  dilbrin  bdrisindo  dtizgiin  planla§dirma  vacib  hesab  edilir.  Beb  ki, 
diizgtin  planla§dirma,  monbo  vs  vasitobrdon  faydalanmaq  bu  isdo  moqsodo  qatmaga 
yardim  edir.  Bu  zaman  “class  profile”  deyibn  diloyrononbrin  soviyyssi  miitbq  nozo- 
ro  ahnmahdir. 

Bundan  olavo,  dil  faktlarimn  musyyonb^dirilmasi  vo  bacariqlardan  istfadonin 
doqiqbsdirilmosi  burada  vacib  sayilir.  Bu  oz  oksini  mibllimin  sillabusunda  da  tapa 
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bitar.  Bazi  kitablarda  tadqiqatqilar  “teaching  unplugged”  kimi  masalani  irali  siiriirlar. 
Burada  asas  maqsad  rniiallimin  he?  bir  texniki  avadanliq  va  dars  vasaitlarindan,  man- 
balardan  istifada  etmadan  beyin  hamlalari,  taqdimatlar  va  s.  irali  siirmasi  nazarda  tu- 
tulur.  Lakin  bu  fikirda  da  qoxlu  ziddiyyatlar  nazara  qarpir.  Beta  ki,  son  innovasiyala- 
rin  liar  yera  niifuz  etdiyi  bir  dovrda  bu  fikra  qar§i  qixanlar  qoxluq  ta§kil  edir.  Onlar 
israrla  alava  vasita  va  manbalarin  tadris  prosesinda  vacibliyindan  danisiiiar.Muasir 
texnologiyalarm  auditoriyalara  niifuz  etmasi  iimumilikda  darsi  planlasdirmanm  tar- 
kib  hissasina  cevrilmalidir.  Lakin  alava  manba  va  vasitalardan  istifada  formal  xarak- 
ter  dasimamali,  bilavasita  tanqidi  tafakkiiriin,  analitik  dii§iincanin  inkifaf  etdirilmasi- 
na  yonaldilmalidir.  Burada  gostarilan  slaydlar  dii§iindiiriicii  xaraktera  malik  olmali, 
uzunmiiddatli  yaddasm  tamin  olunmasi  baximindan  ahamiyyat  kasb  etmalidirlar.  Be¬ 
ta  ki,  movzu  ila  hamahanglik,  ideya  cahatdan  novatorluq,  debat  va  miizakiralara  calb 
etmak  bu  i§in  vacib  hissasi  olmalidir.Bu  baximdan  masalaya  bir  qadar  da  miiasirlik 
prizmasindan  baxilmahdr.Biitiin  bunlari  avvalki  tahsil  sisteminda  reallasdmnaq  catin 
idi  va  deyardik  ki  mumkiin  olmurdu.  Bu  problemin  halli  avvalki  tahsil  iisullarmdan 
azad  olmaqdir.  Bunun  iiqiin  tahsilda  demokratik  miihit  yaradilmahdir.  Har  bir  saxs, 
istar  miiallim,  istarsa  da,  sagird  va  ya  talaba  oz  hiiququnu,  bore,  vazifa  cavabdehliyi- 
ni  bilmali,  ba§a  diismalidir.  Bunun  iiqiin  isa  birinci  olaraq  miiallim-tataba  miinasibat- 
lari  dayi§ilmalidir.  Manba  va  vasitalar  muallimla  talaba  arasmda  qarfiliqh  iinsiyyat 
alaqalarinin  formalasdirilmasina  xidmat  etmalidir.  Miiallim  movzu,  problemla  bagli 
darsin  har  hansi  bir  marhalasinda  diloyrananlarin  faalhgma,  kollektiv  §akilda  islama- 
larina  istiqamat  vermali,  §arait  yaratmahdir.  Ozii  isa  mediator  (vasitaqi)  rolunda  cixis 
etmalidir.  Ta§kilatqiliq,  istiqamatvericilik  vazifasini  oz  iizarina  gotiiran  miiallim  asas 
faalhgi  bu  zaman  talabalara  vermi§  olur.  Bu  faalliq  §araitinda  talabalar  ham  fardi, 
ham  da  kollektiv  masuliyyatlarini  dark  elm  is  olurlar.  Bu  manada  tadris  materiallan 
diizgiin  seqilmalidir. 

Aqar  sozlar:  kommunikasiya,  innovasiya,  tadris  materiallan,  texnologiya,  nitq 

B.  MareppaMOBa 

MeTOfl  Hcnojib30BaHHa  odynemia  MaTepnajioB  b  nnaHHpoBaHHe  ypoxoB 

aHrjiHHCKoro  aabiKa 

Pe3ioMe 

nepBoonepeq,Haa  3a,qana  b  npopecce  Hcno.nb30BaHHa  KOMMyHHKaTHBHoro 
noflxoAa  coctoht  bo  BceMepHOM  eofleHCTBHH  Hcnojib30BaHMio  H3ynaeMoro  a3biica  b 
CaMbIX  pa3J!HHHblX  KOMMyHHKaTHBHblX  CHTyaHHHX.  CoBepmeHHO  OneBHAHO,  HTO 
npnopHTeTHbiM  HanpaBJieHneM  b  riponecce  ooynenna  TOMy  hjih  HHOMy  aabiKy 
Aojdkho  cTaTb  Hcnonb30BaHHe  a3biKa  b  npopecce  KOMMyHHKapHH,  a  He  paccyacAeHHa 
o  H3bnce.  OttHaKO,  roBopa  o  hobhx  MeTo^ax  h  noAxo^ax  k  MaTepHaaoB  o6yneHHa 
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CJieflyeT  otmcthtl,  hto  b  ncKoropbix  cjiynaax  CTpaTerHH  yciapeBinero  rio/zxo/ia 
AOJI>KHbI  6blTb  H3MeHeHBl.  0/HiaKO,  B  fleHCTBHTeJIBHOCTH  CaMO  IIOHMTHC 
KOMMyHHKaTHBHoro  no;ixo,na  oananacT  ropa3.ro  oojTbine.  ripoK^e  Bcero  cae/iycT 
yriOMMItyTb  nOHHTHC  «KOMMyHHKaTHBHbie  IKTipCOnOCTH  »,  KOTOpbie,  B  CBOK) 
OMcpc^b,  MoryT  6biTb  onpc,xeaeiibi  Ha  /iByx  ypoBHax.  Ohm  MoryT  6biTb  paccMOTpeHbi 
Ha  oSbeKTHBHOM,  huh  npHBHeceHHOM  H3  BHe  ypoBHe.  K  npHMepy,  b 
AeHCTBHTejibHOCTH  ceroflHa  npaKTHHecKH  b  jho6om  oSujecTBe  cymecTByeT 
nOTpeSHOCTb  B  3HaHHH  a3bIKOB.  PoJIb  H  3aflaHH  oSyHeHHH,  B  HaCTHOCTH,  AOMaUIHeMy 
HTeHHio  KaK  b  cymecTByromeii  CHCTeMe  oopaaoBaiiHa  ,  Tax  o/nraKO  npaKTHHecKH  b 
jho6om  KOHTeKCTe  cymecTByeT  noTpedHOCTb  b  3HaHHH  nojiyneHHH  HHcjzopMapMH  h  b 
KOMMyHHKaTHBHOH  KOMneTeHTHOCTH  JHO/1CH,  HByHaiOIUHX  Te  HJIH  HHbie 
HHOCTpaHHbie  H3BIKH.  II pC>K,TC  BCerO,  yHHTeJIS  AO.X/KHbl  6bITb  CBMH  KOMneTeHTHbl  B 
3TOM  OOXiaCTH.  OHH  flOJHKHbl  6bITb  HyBCTBHTeJIbHbIMH  B  JlHHTBHCTHHeCKOM 
OTHOUieHHH  H  KOMMyHHKaTHBHO  KOMneTeHTHbIMH.  ,Zl,a.Jiee,  COBpeMeHHbie  yHHTeJia 
HHOCTpaHHOrO  M3bIKa  ,30-T/KIIbt  yMCTb  BH.TCTb  CCOM  TJia3aMH  .ipyrHX  H  6bITb  TOTOBbl 
CHHTaTbCB  C  TeM,  KaK  OHH  MX  BHflBT.  TaK)Ke  OHH  flOJDKHbl  6bITb  TOTOBbl  K 
OKcnepHMeHTaM,  ,n;o.ri>Kiibi  6biTb  totobw  h  cnoco6Hbi  /zeaHTbca  onbiTOM  h  tmouhmmh 
c  HOCHTejiaMH  rpyrux  KyjibTyp  h  cbohmh  cxy/ieinaMH;  ,TOJi>Kiibi  naxo/ZHTbca  b 
nocToaHHOM  noHCKe  toto,  kbkhmh  cpe^cTBaMH  COBpeMeHHbie  a3biKH  MoryT 
co^eHCTBOBaTb  noHHMaHHio  Ha  rjioSajibHOM  ypoBHe.  YHHTejia  He  .qojDKHbi 
orpaHHHHBaTbca  nepeflaneH  3HaHHH  cbohm  CTy^eHTaM  h  coo6ui,eHHeM  Tex  hjih  hhhx 
/zainibix,  ohh  jzojT/Kiibi  yMeTb  opraHH30BaTb  aanaxHa  tbkhm  o6pa30M,  htoSh 
CTy^eHTbi  SbiJiH  BOBjieneHbi  b  npopecc  o6cy>K,qeHHa,  .qHCKyecHH  b  KanecTBe 
aKTHBHbIX,  MHHUHaTHBHbIX  yHaCTHHKOB.  CoBpeMeHHblH  yHHTeJlb  HHOCTpaHHOTO 
B3biKa  AOJHKeH  oGjia^aTb  CTpeMJieHHeM  k  npMo6peTeHMio  3HaHHH  o  copHajibHO- 
KyjibTypHOM  OKpy>KeHHH  h  ocHOBax  o6uj,ecTBa  h  CTpaHbi  H3ynaeMoro  azbiKa, 
AOJiacHbi  upHoopezaTb  anariHa  o  CBoeit  cTpaHe  h  cbocm  oomecTBe,  h  o  tom,  kbkhm  hx 
bha»t  iho,th,  ripHna,T-rie>KamHC  k  /tpyrnM  KyjibTypaM. 

KaioHCBbie  cjioBa:  k o m m y n h k a h h a ,  HHHOBapHa,  ooyaeiiHa  MaTepnaiiOB, 
TexHOJiorHa,  penb 


Redaksiyaya  daxil  olma  tarixi:  20.09.2019 
£apa  qabul  olunma  tarixi:  1 1.1 1.2019 
Filologiya  iizra  lb  1  sofa  doktoru  Nuriyya  Qliyeva  tarafmdan  capa 

tovsiya  olunmu§dur 


52 


